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Example
Acting-Out Belnavier

= DUring Independent work in matn, stlidents are
expected to complete problems that were assigned in
the previeus class. One student, IMichael; 1s:sitting
slouched! in his seat, feet stretchedi out, head down
staring at the floor and leoking Very serious. The
suiccessive Interactions are presented along with a
brief description of the teacher and student®s
behavior.




eacher

“Miichael; It 1S time ter get started wiith
your matn.”

“The math you didn’t finishithis
moeming.*

“Well let- me see your work please.”

“Good yeu have dene four problems
UL you need te do ten. ™

| anneunced that at the heginning of
class yesterday.”

“Michael, look at the board. See under
assignment, one through ten.”

Michael
“ANhat math?”

“I dig fiimish 1t!™

Michaelfleans back.

“\When did we'have to do ten?”

“| don’t remember that!™

“Well that’s the first time I’ve seen
it.11




Example Continued

lleacher

“lLook Michael. This has gene far
enough. You need to fiinish the rest of
yourassignment. So please get on
Withit.”

“OK. Here! Is your choice. Do the
math new: or you will have to doiit 1n
detention.”

“That’s verbal abuse. ' will now do an
office referral.”

“Alright. It’s to the Office.” Nudges
student onithe elbow.

Treacher follows emergency.
procedures and calls for help resulting
In student being escorted to the
Offfice.

Michael
“Nioway. I”m donel™

“E... you.”

T hrows beok across the-room.

Swings arm in direction of teacher
and makes solid contact with teacher’s
arm.




Key Elements

Pre-reguisite academie skills.
SIgnsiefragitation

Presence of an escalating henavier: chain,
Presence of successive interactions.




Viedelfforr Escalating Belaavier €hain

Phases of Acting-Out Behavior

4. Acceleration

3. Agitation 6. De-Escalation

1. Recovery




Part @ne: Viodel
Phase One: Calm

On-task

Eollows rules ana
expectations

Responsive to praise
Iniitiates lbenavior
Goealioriented
Soclally appropriate




Stimmary: Phase d
CALM

Overall Behavior
Student 1Is COOPERATIVE




A
=

PRase o Trggers/Antecedants
T

|

Contlicts

Denial of something Pressure
needed Interruptions

Something negative Is Ineffective problem-

Inflicted
Changes In routine
Provecations

solving
Academic errors
Corrections




SUmmeary/: PRaSe 2
TRIGGERS

Overall Behavior
Series off Unresolved Problems




Phasesiinree: Agitaon

EVes dart

anguage non-
conversational

Busy hands
InRrand out of group
Off-task/On-task

Stares Into space
|_anguage subaued
IHands containea
Withdraws frem group
Off-task, “Frozen’




Stimmeanry: Phase 3
AGITATION

Overall Behavior

Student 1Is UNFOCUSED OR NON-
DIRECTED




Phase Kour: Accelerartion

Questioning & arguing
Non-compliance &
defiance

Off-task
Provoking students

Compliance with
accompanying
inappropriate behaviors

Criterion problems
Whining & crying
Avoidance & escape

Threats &
intimidation
Verbal abuse




Stmmeary: Phase 4
ACCELERATION

Overall Behavior
Behavior'is DIRECTED & ENGAGING




Phase Five: Peak




Stimmeary: Phase's
Peaik

Overall Behavior
Student Is out off control creating safety concerns




Phase Six:

Confusion
Reconciliation
Withdrawal
Denial

Blaming others
Sleeping
Responsive to
directions

De-escalation

= Responsive to
manipulative or
mechanical tasks

s Avoldance of
discussion (Unless
there 1s occasion to
blame others)




Stimmeary: Phase 6
DE-ESCALATION

Overall Behavior
Student displays confiused lbehavior




PRases RECOVIERY

Eagerness; fior
INCEPERGENT WOIK OF
Sty

Subdued 1In: group Work
Subdued: 1n class

(El)ls]fuss_lons S
efensive 74

) \
Avoidance of de- 7 T
briefing wd




StUimmaRy: Phase 7

Overall Behavior
Eagerness for BUSY WORK &
reluctance to DISCUSS




Part 2: Strategies

Phases of Acting-Out Behavior

4. Acceleration

3. Agitation 6. De-Escalation

7.Recovery




Phase 1: Calm

Classreom Structure
Quality Instruction
Vianaging Attention
Tleaching Behavior




Strrategies
TrIgQers

Trhree Viajor Areas
A. Formal pregrams or Services
B. Pre-Correction

C. AddressinglNen-School Based Tiriggers




Agitation
Strrategies

Key ISSUES
1. I not adaressed student may
a2 Escalate or

b, Remaindistracted making| Instruction
adifficult

2. Strategies are accommoadations
3. Implement before onset of escalation




Stirategies for AGIFAINTON

lleacher empatny.
S[pace

Options

Preferred activities
Treacher proximity




5. Independent activities
6. Autnerze student cheices (asiappropriate)
7. Miovement activities (jons)

8. Student Ivoelvement
9. Relaxation technigues
10. Pre-arranged signal




Strategies
Acceleration Phase

1. Aveld escalation; responses

2 Re-Direct & maintai on task hehavior

3. EMmphasize student chieices & responsinilities




4, Utilize noen-confirontational limit setting
Procedures

5. Administer consegquences

6. Debriefi and problen solve
7. Track results




1. Avoid Escalation RESPOENSES

s Getting In the student’s face
s Discrediting stuadent

= Nagging or preaching

s Arguing

s Engaging in-poewer struggles




= [[UQOIAG OF grabbing thestudent
s Cornering the student
= Respondingin Kind (challenges or threats)

s Overly defensive

s Following student behavier with
Coxresponding demanas

= Shouting or raising veice




2 Re-Direct & Maintain on task
PEnavIor

REspond to students; exhiniting| expected
IEeNavIor

Delay/ respending to; Inappropliater nenavior

Provide prompts; fior expected benavior (re-
adirect)




4, AVOIIDresponading ter e task behavion

5. Immediately reinforce student™s fiirst on task
[ESPONSe

6. Intermittently: reinforce on task enavior




3. Emphasize student clhoices &
responsinpilities

I preniem: context Identify, pronlem

Indicate that student needs; to take care: ofi the
prekiem

Present options It need be




, IDirect student to select option
. ReInforce making a choice
. REIniiorce: first stldent respoense




4, Utilize nen-confrentational limit setiing
pProcedures

Context:
1. DEefilance; non-compliance: liastubordination
OR

2. Sustained minor disruptive behavior
“enough Is .enough’™




Pre-teach tie procedures
Delivery of “ultimatum?

Present expected venavier: and negative
CONSequence as a decision

Allew a fiew' seconds tordecide

\Withdraw and attend! tor other students or
task

3. Follow-through based on student’s;decision.




“Michael, you ane asked terjoin the group: or you
WillEmiIss recess. You havera few Seconds te
geciae.™

Jfeacher then moves tor other students, returns to
Michael 1 a few'seconds and fellews through
alc terhis choice.




5, AdMIRIStEr CONSEGUENCES

1. Consequences snould be expected

2. Consequences are a functien; of the student®s
choices/decisions

3. Deliver tie consequences consistently,.andias
“matter of fact™ as possinie




Administer Consequences Cont’d

4, E@CUS 0Nl the hehavior Walianting
CONSEgUEnces, “because you hityou will have
10 mISS recess.™

5. Catch the student BeIng approprate fiollowing
the consequences and reinfiorce

6. Reiforce occurrences of appropriate choices
1N future situations




(. Track results

IS the planworking?

[Develep tracking system terevaluate
Progress:

Office referrals
Incident reports
Tieacher data system
Ohservations




PRase: 5 Peak BelRavior

m| SY/SIEMS| FESPONSE

m Safie strategies




J\/Jm Irr1ize oorJ/ JrlrJJ Bl

Spey privaiely

Spee cealrnly




n SpPeak respectiully
s USg simple language
s Acknowledge cooperation

s \Withdraw! Iff problems escalate
s Glve student space

= Do not communicate “urgency to gain
control”




Vianaging PhRase 6: De-escalation

= Vlonitor for health andi safety. of /114'-

all'involved a\\

s Monrtor student for re-escalation of behawo

s Allow time and space




= Provide oppertunity for non-judgnmental
discussion

s Provide easy/concrete tasks

s Determine appropriate tine te.de-brief with
student and staf




PRase Seven: RECOVER

R OB SENONE:
@alm

Assist student In
eturning to normal
activities
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“It.1s literally true that yeu can
suicceed lest and guickest by

helpIng others terstcceed.”




