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AGENDAAGENDA

WelcomeWelcome

Order of the dayOrder of the day

Pre-RequisitesPre-Requisites

Opening activitiesOpening activities

Classroom disruption definedClassroom disruption defined

Behavior analysis modelBehavior analysis model

Target behaviors for classroom disruption:Target behaviors for classroom disruption:
–– NoncomplianceNoncompliance

–– Emotional behaviorEmotional behavior

–– DisrespectDisrespect

Analyses and Strategies to address target behaviorsAnalyses and Strategies to address target behaviors

ClosingClosing
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Pre-RequisitesPre-Requisites

That a basic, proactive behavior management plan is inThat a basic, proactive behavior management plan is in
place in the classroom where:place in the classroom where:

Behavior expectations have been establishedBehavior expectations have been established

Desirable behavior is systematically encouragedDesirable behavior is systematically encouraged

Problem behavior is systematically correctedProblem behavior is systematically corrected

Sound instructional practices are in place to encourageSound instructional practices are in place to encourage
student learningstudent learning

Steps are taken to establish productive student-teacherSteps are taken to establish productive student-teacher
and student-student relationshipsand student-student relationships
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ActivityActivity

Compare these two classroomCompare these two classroom
examples?examples?
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Example One:Example One:

Bill often says he hates math. One morning he refused
to open his math book, get out his notebook and was
just sitting there. The teacher reminded him to get
started. He said he hates math and folded his arms.
The teacher approached him and said told that he
needs to get ready for math or he would have to do it
during the break. He then pushed the math book on
the floor and said he is not going to do any …
(expletive) math. The teacher sent him to the office
for non-compliance and disrespect.
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Example Two:Example Two:

Another student was having a bad day. She had
troubles the evening before at home and had a big
argument with another girl on the bus. In the first
period, she made several mistakes in the science quiz
and became very agitated mumbling that she never
gets any help. The teacher came over and tried to help
her correct the errors. She became more agitated and
shouted angrily that she wants to be left alone. The
teacher moved her to a corner of the room to calm her
down and directed the rest of the class to keep
working
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List what is the same in eachList what is the same in each

exampleexample
1.1. ____________________________________________________________

2.2. ____________________________________________________________

3.3. ____________________________________________________________

4.4. ____________________________________________________________

5.5. ____________________________________________________________
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List what is the different in eachList what is the different in each

exampleexample
1.1. ____________________________________________________________

2.2. ____________________________________________________________

3.3. ____________________________________________________________

4.4. ____________________________________________________________

5.5. ____________________________________________________________
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SUMMARYSUMMARY

The Same: Each situation resulted inThe Same: Each situation resulted in

some level of classroom disruption.some level of classroom disruption.

Difference: Each student had differentDifference: Each student had different

needs implying different interventions.needs implying different interventions.
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Classroom Disruption DefinedClassroom Disruption Defined

Classroom disruptionClassroom disruption is defined as is defined as

those student behaviors thatthose student behaviors that

cause cause instruction or the intendedinstruction or the intended
classroom activity classroom activity to cease or toto cease or to

proceed with difficultyproceed with difficulty..
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Classroom Disruption TargetsClassroom Disruption Targets

1.1 . Non-Compliance and DefianceNon-Compliance and Defiance

2.2 . Emotional OutburstsEmotional Outbursts

3.3 . Disrespectful BehaviorDisrespectful Behavior
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Behavior Analysis ModelBehavior Analysis Model
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StagesStages

Initial focusInitial focus

Stage 1: Problem behaviorStage 1: Problem behavior

Stage 2: Immediate triggersStage 2: Immediate triggers

Stage 3: Setting eventsStage 3: Setting events

Stage 4: Effects of the problem behaviorStage 4: Effects of the problem behavior



1414

Example 1Example 1

Initial focusInitial focus

Problem behaviorProblem behavior

Immediate triggersImmediate triggers

Setting eventsSetting events

Effects of the problem behaviorEffects of the problem behavior
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Example 2Example 2

Initial focusInitial focus

Problem behaviorProblem behavior

Immediate triggersImmediate triggers

Setting eventsSetting events

Effects of the problem behaviorEffects of the problem behavior
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Target Disruptive Behavior #1Target Disruptive Behavior #1

Non-Compliance & DefianceNon-Compliance & Defiance

SynonymsSynonyms

Oppositional behaviorOppositional behavior

InsubordinationInsubordination

Resists directionsResists directions

Does not mindDoes not mind

Non-cooperativeNon-cooperative

Limit testingLimit testing
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Defining Non-ComplianceDefining Non-Compliance



1818

Pre-RequisitesPre-Requisites

Criteria:Criteria:

Person has authorityPerson has authority

Direction is delivered (explicit or implicit)Direction is delivered (explicit or implicit)

StudentStudent’’s attention secureds attention secured

The direction is clearly understoodThe direction is clearly understood

Student can perform the taskStudent can perform the task

satisfactorily.satisfactorily.
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Examples of Non-ComplianceExamples of Non-Compliance

Overt or blatant refusalOvert or blatant refusal

LatencyLatency

Task completion timeTask completion time

Substandard responseSubstandard response

Accompanying inappropriate behaviorAccompanying inappropriate behavior

No response or maintenance of currentNo response or maintenance of current

responsesresponses
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Functions of Non-ComplianceFunctions of Non-Compliance

ActivityActivity

1.1 . Give an example of non-compliance andGive an example of non-compliance and

thenthen

2.2 . Identify what the student gains from theIdentify what the student gains from the

non-compliant behavior.non-compliant behavior.
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Functions of Non-ComplianceFunctions of Non-Compliance

““What does the student gain from non-What does the student gain from non-

compliant behavior?compliant behavior?””

The overall function of non-compliance is toThe overall function of non-compliance is to

change the demand situationchange the demand situation
(by modifying the demand or removing it(by modifying the demand or removing it

through AVOIDANCE AND/OR ESCAPE)through AVOIDANCE AND/OR ESCAPE)
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Checklist for Functional BehaviorChecklist for Functional Behavior

AssessmentAssessment

Review the checklist questionsReview the checklist questions

in the separate hand-out forin the separate hand-out for

gathering information on eachgathering information on each

of the four components of aof the four components of a

functional behavioralfunctional behavioral

assessment for non-assessment for non-

compliance.compliance.
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InterventionsInterventions

1. Proactive systems for all     1. Proactive systems for all     

studentsstudents

2. Individual strategies2. Individual strategies
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Proactive Systems for all StudentsProactive Systems for all Students

At the heart of a proactive approach forAt the heart of a proactive approach for
addressing non-compliance is toaddressing non-compliance is to
effectively effectively teachteach  cooperation cooperation as aas a
schoolwide and classroom expectation.schoolwide and classroom expectation.

 Younger students  Younger students ––Teach behaviorTeach behavior
(Check behavior instruction plan  in(Check behavior instruction plan  in
alternate hand-out).alternate hand-out).

Older students: Older students: Remind, supervise,Remind, supervise,
feedbackfeedback
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Individual Strategies Based on FBAIndividual Strategies Based on FBA

Step 1: Pin-Point Problem and Expected BehaviorsStep 1: Pin-Point Problem and Expected Behaviors

Step 1A: Identify Non-compliant behavior(s)Step 1A: Identify Non-compliant behavior(s)

Overt or blatant refusal to follow directionsOvert or blatant refusal to follow directions

Latency (unreasonably slow to respond)Latency (unreasonably slow to respond)

Task completion time is unreasonableTask completion time is unreasonable

Substandard responseSubstandard response

Accompanying inappropriate behaviorAccompanying inappropriate behavior

No response or maintenance of currentNo response or maintenance of current
activityactivity
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Step 1B: Identify Expected/ReplacementStep 1B: Identify Expected/Replacement

behaviorbehavior

List what is expected of the student(s)List what is expected of the student(s)

List what other students do that isList what other students do that is

acceptable (norm)acceptable (norm)

Clarify reasonable standard of responseClarify reasonable standard of response

(time taken, latency, criterion)(time taken, latency, criterion)
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Step 2: Defuse Immediate TriggersStep 2: Defuse Immediate Triggers

Teach replacement/expected behaviorTeach replacement/expected behavior

Pre-correct (remind, coach, encourage)Pre-correct (remind, coach, encourage)

Modify the contextModify the context

Provide additional practice beforehandProvide additional practice beforehand

Use promptsUse prompts

Provide strong reinforcement for expectedProvide strong reinforcement for expected

behaviorbehavior
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Step 3: Address Setting EventsStep 3: Address Setting Events

Assess Pre-Requisite SkillsAssess Pre-Requisite Skills

Investigate and attend to negative historyInvestigate and attend to negative history

Investigate and attend to non-classroomInvestigate and attend to non-classroom

based factors based factors ––advocate asadvocate as

needed/possibleneeded/possible
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Step 4: Manage EffectsStep 4: Manage Effects

Maintain the flow of instructionMaintain the flow of instruction

Strongly reinforce occurrences ofStrongly reinforce occurrences of

cooperative behaviorcooperative behavior

Delay respondingDelay responding

Use non-confrontational correctionUse non-confrontational correction

procedures (see next slides)procedures (see next slides)

Use fair-pair ruleUse fair-pair rule
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Non-Confrontational CorrectionNon-Confrontational Correction

ProceduresProcedures
1.1 . Pre-teach the proceduresPre-teach the procedures

Rehearse the steps with the classRehearse the steps with the class

Identify hierarchy of negativeIdentify hierarchy of negative

consequences (based on seriousness ofconsequences (based on seriousness of

the behavior)the behavior)
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Non-Confrontational CorrectionNon-Confrontational Correction

Procedures (continued)Procedures (continued)

2. Provide focus on choice by:2. Provide focus on choice by:

a. Present expected behavior and negativea. Present expected behavior and negative

consequence as a consequence as a decisiondecision

b. Allow b. Allow timetime for choice (approx. 1 for choice (approx. 1

minute)minute)

c. c. WithdrawWithdraw and attend to other and attend to other

studentsstudents

3. Follow-through based on student 3. Follow-through based on student ‘‘ss

choicechoice
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““Michael, you are asked to join  the group orMichael, you are asked to join  the group or

you will miss the next break. You have ayou will miss the next break. You have a

few seconds to decide.few seconds to decide.””

Teacher then moves to other students,Teacher then moves to other students,

returns to Michael in a few seconds andreturns to Michael in a few seconds and

follows through a/c to his choice.follows through a/c to his choice.
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SummarySummary

In addressing non-complianceIn addressing non-compliance

1.1. Establish cooperative behaviorEstablish cooperative behavior

2.2 . Gather FBA informationGather FBA information

3.3. For occurrences of non-complianceFor occurrences of non-compliance

–– Maintain the flow of instructionMaintain the flow of instruction

–– Delay respondingDelay responding

–– Address immediate triggers and setting eventsAddress immediate triggers and setting events

–– Use non-confrontation correction procedureUse non-confrontation correction procedure

–– Use fair-pair ruleUse fair-pair rule
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Application ActivityApplication Activity

Identify a student you have whoIdentify a student you have who

displays non-compliance and list thedisplays non-compliance and list the

behaviors typically exhibited andbehaviors typically exhibited and

possible strategies for use:possible strategies for use:

Complete/review the form in theComplete/review the form in the

alternate packet-alternate packet-

    FBA and Action Plan: NON-COMPLIANCEFBA and Action Plan: NON-COMPLIANCE
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Target Disruptive Behavior #2Target Disruptive Behavior #2

Emotional OutburstsEmotional Outbursts

SynonymsSynonyms

Acting-outActing-out

Angry and aggressiveAngry and aggressive

EscalatedEscalated

HeatedHeated

FumingFuming

ExplosiveExplosive
..
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ExampleExample

Emotional OutburstEmotional Outburst

During independent work in math, students areDuring independent work in math, students are

expected to complete problems that wereexpected to complete problems that were

assigned in the previous class. One student,assigned in the previous class. One student,

Michael, is sitting slouched in his seat, feetMichael, is sitting slouched in his seat, feet

stretched out, head down staring at the floorstretched out, head down staring at the floor

and looking very serious. The successiveand looking very serious. The successive

interactions are presented along with a briefinteractions are presented along with a brief

description of the teacher and studentdescription of the teacher and student’’ss

behavior.behavior.
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MichaelMichael

““What math?What math?””

““I did finish it!I did finish it!””

Michael leans back.Michael leans back.

““When did we have to do ten?When did we have to do ten?””

““I donI don’’t remember that!t remember that!””

““Well thatWell that’’s the first time Is the first time I’’ve seenve seen

it.it.””

TeacherTeacher

““Michael, it is time to get startedMichael, it is time to get started

with your math.with your math.””

““The math you didnThe math you didn’’t finish thist finish this

morning.morning.””

““Well let me see your workWell let me see your work

please.please.””

““Good you have done fourGood you have done four

problems but you need to do ten.problems but you need to do ten.””

I announced that at the beginningI announced that at the beginning

of class yesterday.of class yesterday.””

““Michael, look at the board. SeeMichael, look at the board. See

under assignment, one throughunder assignment, one through

ten.ten.””
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Example ContinuedExample Continued

MichaelMichael

““No way. INo way. I’’m done!m done!””

““FF…… you. you.””

Throws book across the room.Throws book across the room.

Swings arm in direction of teacherSwings arm in direction of teacher

and makes solid contact withand makes solid contact with

teacherteacher’’s arm.s arm.

TeacherTeacher

““Look Michael. This has gone farLook Michael. This has gone far

enough. You need to finish theenough. You need to finish the

rest of your assignment. So pleaserest of your assignment. So please

get on with it.get on with it.””

““OK. Here is your choice. Do theOK. Here is your choice. Do the

math now or you will have to do itmath now or you will have to do it

in detention.in detention.””

““ThatThat’’s verbal abuse. I will now dos verbal abuse. I will now do

an office referral.an office referral.””

““Alright. ItAlright. It’’s to the Office.s to the Office.””

Nudges student on the elbow.Nudges student on the elbow.

Teacher follows emergencyTeacher follows emergency

procedures and calls for helpprocedures and calls for help

resulting in student being escortedresulting in student being escorted

to the Office.to the Office.
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Key ElementsKey Elements

Pre-requisite academic skills.Pre-requisite academic skills.

Signs of agitationSigns of agitation

Presence of an escalating behavior chain.Presence of an escalating behavior chain.

Presence of successive interactions.Presence of successive interactions.
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Interrupting the Chain ofInterrupting the Chain of

EscalationEscalation

AgitationAgitation

AccelerationAcceleration

PeakPeak
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Behavior Analysis ModelBehavior Analysis Model
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Initial Problem Behavior:Initial Problem Behavior:

AGITATIONAGITATION

Increase in BehaviorIncrease in Behavior

Eyes dartEyes dart

Language non-Language non-

conversationalconversational

Busy handsBusy hands

In and out of groupIn and out of group

Off-task/On-taskOff-task/On-task

Decrease in BehaviorDecrease in Behavior

Stares into spaceStares into space

Language subduedLanguage subdued

Hands containedHands contained

Withdraws fromWithdraws from

groupgroup

Off-task, Off-task, ““FrozenFrozen””
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Summary: Agitation PhaseSummary: Agitation Phase

Overall BehaviorOverall Behavior

Student is Student is UNFOCUSED OR NON-UNFOCUSED OR NON-
DIRECTEDDIRECTED
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2. Immediate Triggers2. Immediate Triggers

School-BasedSchool-Based

ConflictsConflicts

Denial ofDenial of
something neededsomething needed

SomethingSomething
negative is inflictednegative is inflicted

Changes in routineChanges in routine

ProvocationsProvocations

PressurePressure

InterruptionsInterruptions

IneffectiveIneffective

problem- solvingproblem- solving

Academic errorsAcademic errors

CorrectionsCorrections



4646

3. Setting Events3. Setting Events

Non-School-BasedNon-School-Based
High needs homeHigh needs home

Health problemsHealth problems

Nutrition needsNutrition needs

Inadequate sleepInadequate sleep

Dual diagnosesDual diagnoses

Substance abuseSubstance abuse

Gangs and deviant peer groupsGangs and deviant peer groups

Compound triggersCompound triggers

OtherOther
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Summary: Triggers & SettingSummary: Triggers & Setting

EventsEvents

OverallOverall

Series of Unresolved ProblemsSeries of Unresolved Problems
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Effects of AgitationEffects of Agitation

Agitated behavior can accelerate to seriousAgitated behavior can accelerate to serious

behaviorbehavior

Agitated students have difficulty concentratingAgitated students have difficulty concentrating

on instruction or taskson instruction or tasks

Normal correction procedures often accelerateNormal correction procedures often accelerate

behaviorbehavior

Agitation often leads to task avoidanceAgitation often leads to task avoidance

Instruction or activity can be interruptedInstruction or activity can be interrupted
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Strategies: AgitationStrategies: Agitation

TRIGGERSTRIGGERS

Three Major AreasThree Major Areas

A. PROACTIVE: Formal programs orA. PROACTIVE: Formal programs or

services-teach problem solving andservices-teach problem solving and

replacement behaviorreplacement behavior

B. IMMEDIATE TRIGGERS: Pre-CorrectionB. IMMEDIATE TRIGGERS: Pre-Correction

(slide 26)(slide 26)

C. SETTING EVENTS: Non-School BasedC. SETTING EVENTS: Non-School Based

Triggers (slide 27)Triggers (slide 27)
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Strategies: Onset of AGITATIONStrategies: Onset of AGITATION

1.1. Teacher empathyTeacher empathy

2.2. SpaceSpace

3.3. OptionsOptions

4.4. Preferred activitiesPreferred activities

5.5. Teacher proximityTeacher proximity
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5. Independent activities5. Independent activities

6. Authorize student choices (as6. Authorize student choices (as

appropriate)appropriate)

7. Movement activities (jobs)7. Movement activities (jobs)

8. Student involvement8. Student involvement

9. Relaxation techniques9. Relaxation techniques

10. Pre-arranged signal10. Pre-arranged signal
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Application ActivityApplication Activity

Identify a student you have whoIdentify a student you have who

displays agitation and list thedisplays agitation and list the

behaviors typically exhibited andbehaviors typically exhibited and

possible strategies for use:possible strategies for use:

Complete/review the form in theComplete/review the form in the

alternate packet-alternate packet-

    FBA and Action Plan: AGITATIONFBA and Action Plan: AGITATION
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Next Phase:Next Phase:  ACCELERATION  ACCELERATION

Problem BehaviorProblem Behavior

Questioning & arguingQuestioning & arguing

Non-compliance &Non-compliance &

defiancedefiance

Off-taskOff-task

Provoking studentsProvoking students

Compliance withCompliance with

accompanyingaccompanying

inappropriate behaviorsinappropriate behaviors

CriterionCriterion
problemsproblems

Whining & cryingWhining & crying

Avoidance &Avoidance &
escapeescape

Threats &Threats &
intimidationintimidation

Verbal abuseVerbal abuse
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2. Immediate Triggers2. Immediate Triggers

Acceleration PhaseAcceleration Phase

Engagement by staff (or students)Engagement by staff (or students)

DemandsDemands

Follow-Through by staffFollow-Through by staff
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3. Setting Events3. Setting Events

Acceleration PhaseAcceleration Phase

Same as for earlier phase AgitationSame as for earlier phase Agitation

History of reaction (History of reaction (‘‘die is castdie is cast’’))
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4. Effects of Acceleration4. Effects of Acceleration

Staff engagementStaff engagement

Escalation of student (sometimes staff)Escalation of student (sometimes staff)

Disruption of instruction or activityDisruption of instruction or activity
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Strategies for AccelerationStrategies for Acceleration

1. Avoid becoming engaged with the student1. Avoid becoming engaged with the student

2. Use Non-Confrontational Correction2. Use Non-Confrontational Correction

ProceduresProcedures

3. De-Brief and Track Results3. De-Brief and Track Results
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Strategy 1Strategy 1

 Avoid becoming Engaged Avoid becoming Engaged

 Pause -Delay responding Pause -Delay responding

Maintain the flow of instructionMaintain the flow of instruction

Communicate will visit shortly, Communicate will visit shortly, ““Just aJust a

secondsecond””

Attend to other studentsAttend to other students

Communicate business as usualCommunicate business as usual

Re-Direct-focus on task-at-handRe-Direct-focus on task-at-hand
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Strategy 2Strategy 2

  Non-Confrontational Correction ProceduresNon-Confrontational Correction Procedures

1.1. Pre-teach the proceduresPre-teach the procedures

2.2. Delivery of Delivery of ““ultimatumultimatum””

a.a. Present Present expected behavior expected behavior andand
negative consequence negative consequence as a as a decisiondecision

b.b. Allow a Allow a few secondsfew seconds to  to decidedecide

c.c. WithdrawWithdraw and attend to other students and attend to other students
or taskor task

3. Follow-through based on student3. Follow-through based on student’’ss
decision.decision.
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Strategy 3Strategy 3

De-Brief and Track ResultsDe-Brief and Track Results
Debriefing procedure-Essentially ProblemDebriefing procedure-Essentially Problem

Solving:Solving:

1.1 . What did you do?What did you do?

2.2 . Why did you do it?Why did you do it?

3.3 . What else could you have done?What else could you have done?
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Application ActivityApplication Activity

Identify a student you have whoIdentify a student you have who

displays acceleration behavior and listdisplays acceleration behavior and list

the behaviors typically exhibited andthe behaviors typically exhibited and

possible strategies for use:possible strategies for use:

Complete/review the form in theComplete/review the form in the

alternate packet-alternate packet-

    FBA and Action Plan: ACCELERATIONFBA and Action Plan: ACCELERATION
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Next Phase : Next Phase : PEAKPEAK

Problem BehaviorsProblem Behaviors

Serious destructionSerious destruction

of propertyof property

AssaultAssault

Self-abuseSelf-abuse

Severe tantrumsSevere tantrums

HyperventilationHyperventilation

Screaming, running,Screaming, running,

violenceviolence
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Summary: Peak BehaviorSummary: Peak Behavior

Overall BehaviorOverall Behavior

Student is out of control creating safetyStudent is out of control creating safety

concernsconcerns
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Immediate Triggers: PEAKImmediate Triggers: PEAK

PHASEPHASE
Conditioned chain- Conditioned chain- ““It will run its courseIt will run its course””

Escalating promptsEscalating prompts

–– Getting in the studentGetting in the student’’s faces face

–– Discrediting studentDiscrediting student

–– Nagging or preachingNagging or preaching

–– ArguingArguing

–– Engaging in power strugglesEngaging in power struggles
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Escalating Prompts ContinuedEscalating Prompts Continued

–– Tugging or grabbing the studentTugging or grabbing the student

–– Cornering the studentCornering the student

–– Responding in kind (challenges orResponding in kind (challenges or

threats)threats)

–– Overly defensiveOverly defensive

–– Following student behavior withFollowing student behavior with

corresponding demandscorresponding demands

–– Shouting or raising voiceShouting or raising voice

–– OtherOther
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3. Setting Events3. Setting Events

Peak PhasePeak Phase

Same as for earlier phase AgitationSame as for earlier phase Agitation

History of reactionHistory of reaction

Conditioned chain of respondingConditioned chain of responding



6767

4. Effects of Peak Phase4. Effects of Peak Phase

Staff engagementStaff engagement

Student audienceStudent audience

Additional staff usually involvedAdditional staff usually involved

Disruption of instruction or activityDisruption of instruction or activity

““FireworksFireworks”” effects effects

Avoidance/EscapeAvoidance/Escape

Out-of-control: In-control situationOut-of-control: In-control situation
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Strategies: Peak BehaviorStrategies: Peak Behavior

Systems responseSystems response

Safe strategiesSafe strategies

38
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Systems ResponseSystems Response

1.1. Pre-requisites-Legal RequirementsPre-requisites-Legal Requirements

2. Short term interventions2. Short term interventions

3. Long term interventions3. Long term interventions
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Legal RequirementsLegal Requirements

1. Definition of Restraint

2.Use of Restraint

3. Definition of Emergency

4. Clarification Regarding Restraint

5. Training on Use of Restraint

6. Notification/Documentation Requirements

7. Data Collection Requirement
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Short-Term InterventionsShort-Term Interventions

Isolation or removal of involved studentIsolation or removal of involved student

Allow time for student to Allow time for student to ““cool down.cool down.””

Removal of other students (maintainRemoval of other students (maintain

supervision!)supervision!)

Utilize calm, detached responses toUtilize calm, detached responses to

studentstudent

Parent contactParent contact
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Short term interventions contShort term interventions cont’’dd

Police callPolice call

Crisis team callCrisis team call

RestraintRestraint

Short term suspensionShort term suspension

Behavior support planBehavior support plan
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SAFETY TIPSSAFETY TIPS

Move slowly and deliberatelyMove slowly and deliberately

Keep reasonable distanceKeep reasonable distance

Minimize body languageMinimize body language

Speak privatelySpeak privately

Speak calmlySpeak calmly
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Speak respectfullySpeak respectfully

Use simple languageUse simple language

Acknowledge cooperationAcknowledge cooperation

Withdraw if problems escalateWithdraw if problems escalate

Give student spaceGive student space

Do not communicate Do not communicate ““urgency tourgency to

gain controlgain control””
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Long Term InterventionsLong Term Interventions

Additional AssessmentAdditional Assessment

–– Functional Behavioral AssessmentFunctional Behavioral Assessment

–– Mental Health or Other HealthMental Health or Other Health

AssessmentAssessment

–– Assessment of Risk FactorsAssessment of Risk Factors

Specific Behavior Support PlanSpecific Behavior Support Plan

Follow-upFollow-up

45
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Additional ConsiderationsAdditional Considerations

–– Additional AssessmentsAdditional Assessments

–– Consider additional evaluation forConsider additional evaluation for

written language and/or emotionalwritten language and/or emotional

concernsconcerns

–– Additional InterventionsAdditional Interventions

–– Referral to community programs forReferral to community programs for

medical and supportive servicesmedical and supportive services

–– Wraparound servicesWraparound services
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LRE IssuesLRE Issues

–– Appropriate interventions will avoid theAppropriate interventions will avoid the

need for a more restrictive environmentneed for a more restrictive environment

PBS IssuesPBS Issues

–– Positive interventions will reduce thePositive interventions will reduce the

frequency of behavior emergencies andfrequency of behavior emergencies and

need for restraintneed for restraint
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Application ActivityApplication Activity

Identify a student you have whoIdentify a student you have who

displays peak behavior and list thedisplays peak behavior and list the

behaviors typically exhibited andbehaviors typically exhibited and

possible strategies for use:possible strategies for use:

Complete/review the form in theComplete/review the form in the

alternate packet-alternate packet-

    FBA and Action Plan: PEAKFBA and Action Plan: PEAK
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Target Disruptive Behavior #3Target Disruptive Behavior #3

Disrespectful BehaviorDisrespectful Behavior

SynonymsSynonyms

InsultingInsulting

Put-downPut-down

DisregardDisregard

InsolenceInsolence

ContemptContempt

ImpertinenceImpertinence
..
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ScenarioScenario

Student displays disrespectful behaviorStudent displays disrespectful behavior

and sometimes quite offensive behaviorand sometimes quite offensive behavior

Teacher may react and take the behaviorTeacher may react and take the behavior

personallypersonally

Student reacts to the teacher responseStudent reacts to the teacher response

Situation may easily escalateSituation may easily escalate
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Disrespectful BehaviorDisrespectful Behavior

Management StepsManagement Steps

1.1. Studiously reacting personally (such asStudiously reacting personally (such as
shouting, challenging, becomingshouting, challenging, becoming
agitated)agitated)

2.2. Maintain calmness, respect andMaintain calmness, respect and
detachment (Teacher modeling role)detachment (Teacher modeling role)

3.3. Pause and focusPause and focus

4.4. Focus on the student behavior (Focus on the student behavior (““ThatThat
languagelanguage…”…”))

5.5. Deliver consequence as appropriateDeliver consequence as appropriate
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Summary and ConclusionsSummary and Conclusions
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Additional ResourcesAdditional Resources
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Closing MessageClosing Message

A famous sculptor was asked:A famous sculptor was asked:

““How can you make such a beautiful statueHow can you make such a beautiful statue

out of a piece of stone?out of a piece of stone?””

His answer was remarkably simple:His answer was remarkably simple:

““The statue is in the stone, all I do is chipThe statue is in the stone, all I do is chip

away at the residueaway at the residue””

~Michelangelo~~Michelangelo~
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